-

DOCUMENT RESUME .

BD 922 051 _ _ A CE 006 908
XUTHOR ' Niemi, John A. . ' .
TITLE Resources and Sources for Curriculum Developaent.
PUB DATE 31 ¥ar 76 . :
.NOTE 19p.; Paper présented to a Four State Regional
. " Institute (Ames, Iowa, March 31, 1976)
P - . .. . )
: = EDRS PRICE MF-$0.83 HC-$1,67 Plus Postage ° = -
DESCRIPTORS *2dult PRducation; Curriculuas DeSign"*Curriculum

Development; Curficulum Planning; Data Bases; i

i

° *Educational Resources; Human Resources; Information
" Centers; Information Retrieval; Information Seeking;
Information Services; Information Sources; .~ -
*Information Systems; Program Design; *Progranm
Pevelopment; Program Planning; Resource Centeérs;
Resource Materials l o -
"IDENTIFIBRS *Educational Resources Information Center; ERIC; ERIC
CICE; ERIC Clearinghouse in Career Education

u

ABSTRACT s . : '
o * fThe paper, prasented at a four-State adult education
reaional institute, first presents some problems in developing
curricula ‘for adult ard continuing education, drawing distinctions
between the terms "curriculum® (content-centered, credit offerings)
and "program" (learner-centered, or problem-centered, nom-cradit
offerings). The process of program planning, the second topic
discussed, is illustrated by Houle's model, showing the vurious
_ decision points in the design of &1 educatioral activity. The author
then focuses on resources for curriculum development. The use of
resources can alleviate some probleas posed by lack of direct
- participation by adult learners in designing content-centesred
. learning activities: human resources include advisory groups, -
cohposed of both labor and’management representatives, to provide
curriculum design input; material resources include books (some
. useful titles are cited) and Aata bases. The Educational Resources
Information Clearinghouse (ERIC} data base is discussed in-‘some
detail and other data bases are cited as sources for currigulum._
development. Searches of data ‘bases give access to theé names of-
individuals, institutions, agencies, and-other organizations creating
. curriculum materials. The paper concludes with an explanation of how
+o0 utilize the ERIC Clearinghouse in Career "ducation (ERIC/CICE).
(AJ) . Z. - . . ron x

3
atta

- - '
“a N .

PPN APPPpPpapppprpepepe e e P T T PP PERE PR PP
* Documents acquired by ERIC include many informal unpublished

* materials ngot available from other sources. ERIC makes every effort
* to obtain the best copy available. Nevertheléess, items of marginal
* reproducibility are often encountered -and this affects the quality
* of the microfiche and hardcopy reproductions ERIC sakes available

* yia the ERIC Document Reproduction Service (EDRS). EDRS is not :
* responsible for the quality of the original document. Reproductions
* supplied by EDRS are the best that can be nade from the eorigipals
SRR R A A e He o R T R AR AR AR AR AR AR R AR AR AR

L
Y

LA
Tww st

-
- 4 —

o

PE RN RN




. mewd g o
. v I LR . [
l‘ - . .
H r
o . Resources and Sources for,
od -Curriculum Development S
o ' ) Lt -
’ 5 ) . * .
o -
Colad . * o
. .
) - f - “ a =m ~;~'\,‘
Y
¥
' F
. N \ W ’
. '
= I
By '
Dr. -John A: Nliemi
. Professor and Associate Director
[ ‘ ERIC Clearinghouse in .Career Education 7 s
:” ' . . Northern Illinois University . -
DeKalb, Illinois e
LIRS
P - . ‘ - -", “ . . - s o
L LY ? F)
N - u-r.ﬂ- bv % . -
- 3
.“.
it
el
- i : . . ' U5 DEPARTMEMT OF HEALTH,
. ‘ N ’ ECUCATION & WELFARE
o ¢ 2 . © NATIDONALINSTITUTEQF =
<& ; ~ EQUCATION
. o THI  DOCUMEN. HAS BEEN REPRO-
@ ) . 7 . . DUCED EXACTLY 45 RECEIVED FROM
) THE PERSON OR ononmnygggjl:‘lg:;
: 0 TS5 OF VIEW
@ . A Four Statc Region:l Institute ATING T eoNOT NECESSARILY REPRE: -
1 Stoatoe Fareryae e OF FICIAL NATIONAL IN
O . . JTowt Stite University SN O roN POSITION OR POLICY
ﬂ - Ames, Tow: . o
O . E . . @
E [C _— ' Hareh 31, 1970

B A .1 70x rovided by ERIC




" r
- 3

The topic of my presentation, "Resources and Sources for Curriculum

Development,"” is of utmost concern to us as adult educators who work dirrctly -

’

“in the field, And it is also a major concern of Sstate agencies, e.g., in My’
, ) state of Illinois, the Department of Adult Vocational and Technical Education

has recently awarded four contracts to establish regional resource centers

for aduit educators. On-the national level, federal agencies are showing ¢

(=3

increased awareness of the importance of disseminating materials and othar /}

resources to adult educators. One resouéce which I will discuss later 1is
ERIC; which changed its name -- and thereby greatly enlarged its scope —=
from Educational Besearéh Information Centg; to Educational Resources
R Information Center, L .
“. ™. My approach will be to pursue our topic-under five headings:
. 1. Some problenms in developing curricula for adult anﬁ cantinuiqg
. . ’eaucation; ' _ : .
2. The program planning process;

3. Resources for curriculum develdpment; -

4. Sources for -curriculum &evel&pﬁént3'énd
3 : LA

— e . - -
td

5. ERIC

Problems in Daveloping Curricula ;

One problem in developing curricula in adult and continuing education

bears a relationship to a philosophical position that many adult educarors

have taken when designing learning activities -~ that is, they believe in

o

planning with as well as for sdules.. This approagch has great value, but it can

- sometimes produce 2 tendency to coucentrate on short-range activities and:

immediate needs, rather than on the long-term considerations involved in

R A v e Provided by ERC
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which is typically tle non-credit course. As London says, it places

s . . v . KR ,
emphasis on "flexibility of content so a§ to meet the needs -and - interests. .- s

of participating adults.™ on the'other_hand, the more formal credit

"2” 3

course, tevmed a "curriculum, ig rarely tailored to the needs and '

v 9

interests of aduits. Commonly, 4dutts desiring to Take credit courses
(“. ! O

must enroll in those designed for g much younger population.

I

I realize, of course, 'that the distinction between credit aﬁd noqj‘

credit offerings {curriculum and program) has become-blurped with the recent

_acceﬁtance of the Continuing Education Unit-as a measure for. awarding credit

for non-23redit actiQities. One such‘Unitlis awarded for' ten hours of o
attendance at ; non~credit activit¥4ﬁ__ﬁui+£regardless of the blurring of—the -*41———'
diétinction, it remains a fact th;t.cﬁrricuium development in adult educatioﬁ
generally is limited -- although wmore is Being done in adult vocationgl

education than in other areas,

=" -

Farmer provides us with excellent insights inte types of lgarning

activities which I see as helpful to us in considering_the 1mplications of

¥ -

the terms "curriculum" and “program," He lists three types of learning .

A . B -

activities, as. follows.: .

R . ‘g ?

1. Type I -- Content-Centered Adult Education.  This type of adult
education is provided primarily to teach knowledge, attitudes,
or skills. This educational process starts with what is to be
taught and who is to teach it. Then, learners are sought whe
arc willing to learn that type of information [p £.+, an ’
apprentice program that would include training in one or more

-&ﬂdu9%fia%fﬂctupativns—ﬁT”f"dé‘]’ . l
2. Type I1 -- Laarner-Centered Adult Education. Inthis type of
adult education, attention is paid primarily to assisting adults
in learning what it is they wish to learn, usually-with the
teacher acting as. a facilitator who helps as a co-investigator

or as one who_makes p0551b1e gelf-~directed learning., The learne-’
typically seeks to learn particular knowledge,actitudes, or
skills which will help in solving problems important to himsel-

and , hopefullys in solving similav problems on hi: own [L.g.,

an industrial safety program to reduce on the job accidents]’

4 N ) )
LN F
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3. Type 1I1 -- ELcthem_CﬂntemsLAslul_;LsLuQﬁLm This type of adult

. education primarily focuses on problems that require some form of
- learning,in order for the problems addressed to be solved. This
approach starts with the real and pressing Pproblem and asks:
"What is it in the solving of this pcoblem to which the education
of adults can contribute through the learning of knowledge,
attltudes, or skills?" Then the question is asked: ‘'Which
adults need to be and can be involved in educational experiences
- which can lead or contribute to the solution of the problem N
addressed?"" {e.g., an industrial manufacturer in switching
over to metrics might design and lmplement an adult education®”
program to achieve this obJectiveJ .

o

— L

It is with Type I learning,(that ie, content-centered) that we are

mainly concerned in planning curricula for adults, Traditionally,-those

A - . - - . R

activigies have been developed in sgcondary and post-secondery institutions,

L

N with lrgc%piattentlon to the needs of adults. Rgggntly, howevee,nxhere_has
been a moréﬁprououncgﬁygrend toward creating specifically adult curricula and

f matefials; notably in‘adulc besic education and intraining activicties in
the milicery“services and industry. The advintage of this aprroach is thet

e i generaces an organized, ccmpetency-based series of objectives and activities
that are cleer to bcth teacher and learner and that can be measured. LThis
cdhteht-centered-aéeroech is the.one‘chat dominatces curriculum planning today,
whereas the learnef—centered.énd'problem#cehtered approaches™seem to charac-~

. - .

» térize program ple;ﬁing. In fact, the latter two should also be impertaht
factors in curriculum planning, in my opinidn; If we fail to take %nto
account the needs of adults, we wiil 1gnore ‘their Life experlences and -‘5
cqqsclously oréuncOnscleusly, mold thein in the image of a younger populatioﬁ
with d1st1nct1y different peeds, interests, and life- styles "This tendency
has, in the past, seriously hampered the creation of resources specially
designed for adult StudEnts. A Further problem is that even where 5 curriculum

.. .

. 16 devxsed, the marginality of adult educatlon has made it extremely difficuly,

because of the expense involved for indivxduals designdng it to reproduce

- '
M

L

and dlstrlhuto [t widely. ) ' _ -
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In the world of publishing, therc has been a reluétance to make

A ' .
commitments to publish curriculum guides and materials in this area. It

=

is, after all, difficult to reach decisions affecting such a diverse clientecle
with so many different needs. However, there are some exceptions, e.g.,
renewed interest in the potential markét for guides and materials relating to

adult basic education and renewed interest in the area of techmnical education,

Iy
1

as exemplified .by such publishers as Follet; Steck-Vaughn; Howard Sams, and

i

American Tech.

Fl

n

One reason for these trends in the development of curricula for

-adult learners hds been the passage of legislation in certain states to
) = .

make participation Yy adults in some type of course a prerequiéite fer

1

re—licensing and re-certification. Such mandagory education is raisiag

important issues among adult educabors. It was, in fact, the theme of the

91

annual cbnfefence of the Northwest Adult Education Association; and recently
. * i
in’ Chicago, the University of Illinois conducted a major conference -
' )
enpitled "Mandatory Continuing Education: Prospects and Dilemmas forl

Professionals." Of course, .for organizations,.agencies, and publlshers,.thls

emphasis on mandatory adult education_suggestS'a potential mass market for

curticdlum guides and other cresources.

The Program Planhing Process

According to Houle, "the plannlng or analysis of an education actlvlty
may be,undertaken by an educator, a learner,. an 1ndependent analyst, or
some combination of the three." 6. The complexity of prograni planning is

111ustrateu by Houle's model, which shows the various decision points in the

. zdesign of an educational’ actiV1ty Houle has emphasized that these are

. u s . t
L]

‘ interacting elements, not a logical sequence of steps. B !

.

e . T
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1. A Possible educhtional activity is identified

o mh

-

=

n is made to proceed

!

2. A decisio

-

3. Objectives are identified amd refined )
PR ; —
a, Resources, _ -
- b. Leaders
c. Methods
: Y + d. ‘Schedule
4, A suitable format is designed e.’ Seqpence
f. Social relnfoxcement
g. Individualization,
- h. Roles and relationsliips
. _ i:.Criteria of evaluation
‘ ' \hj. Clarity of design
) Sy S a. Guigénce
: . ) ; b, Life style
3. The formatr is firted into laxger_pattergsjo£—~ c. Finance
‘ oo ... _._ Ad. Interpretation
6. The plan is put into effect i

7. The results are measured and appraised,

¥

Figurs 1. Decision points and components

of an adqltleducétiOnal'framework?
-

Qur focus Ln this sesslon [8 on 4a - resources
- . + J .

Ll w
and sources in cotriculum

. -

deve lopment.

T

£

Resources for, Curriculum Development

-

P

“alleviating sOmf of the proﬁleﬁg‘pQSed By ‘lack ofghirqnn-
: ) R ‘ i

.. adult learners in the aesigq'of Type IF(Eontent-ceﬁterea;:I

The use of resoarces for curriculum‘deﬁeiOpment should help in
. I..,"‘%L g L . H
-

LI .
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- ° 77 Such resources are defined broadly by Houle as
any abjecl, persen, ov nlhnr;:hpvvl of the covivonment which -
can he wied bov gpppost oo belp. oo Kesowreen amay he Titepon fral

fn any nuaber of ways as wmaterlals, Ingtruweats, wedla, 1nLIllLl(.,
and. so on.8 '

L—
L3 e WY

One way in which human resources can allev1ate the problems posed by slatk .

/f of direct participation by learners is through the use of advisory groups . /})//-

" An example would be 6ne consisting of rgprasentatives of both lapdphangﬁ,//‘

"7 management in a specific~occupation. This apprgach has constituted an

. . ' . ]
1. essential step in the planning of mew curricula for adults in technical avnd

vocational education in the two-year colleges in’ this country.  Such advisory

—— Hodies provide input that enables an institution both to assess the -

sﬁecific needs of adults and industry in a specific community, and to design

ptﬁgramg that would interface between the potential available pool of

L
C e

ot yorkers and the job needs of industry and”gGGE?ﬂﬁEﬁt. “One exampie of such

a need emerges from my home city of Ironwood Michigan. Almost overnight

in the sixties, with the cloging of the mines, this communi£y3became a
' degressed area. It has siqce recovered, to some degree, by establishing it~

self as a winter recreation area for the Midwest. The developing of _many

- \l-

major skl hills, resorts, restaurants, and stores requlrnd a large staff

knowledgeable in the Operatlon of these fac111t1es Soon,.a.program focusing
on sk} hill ménég;mgnt was set up Ly the loéé; fqo—ye;r_gollgge, with the
help of an advisory group, Lo meet bhe bccupatioﬁal:needs-of fhis geogrq;hic'
‘area. Similarly,léﬂé ;ederal Government has recognlzed the value of

adv130fy groups. insthe QESign of curriculum to meet the specifi; empldyment é%~
. needs in a’particular community by traininglso«callgd disadvaﬁtagéd ad§2t8°

Y

through CETA progrﬁms.




_curriculum development, *=-- - : jgf': - ' .

“following:.

g

Othériadvisory bodies that serve a wery useful function {h the .

development of curricula are those creatd by professional organizations,

e;g., in the health scienceS,'thé'nurses associations which have developed

L -

: : < . _ _ .
* curyvicula for the re-traiwing of .personnel through in-service education. -

Comm Fsndeong algo play fmportant roles not only In piving advlee about proqeeed
L ) i .

curricula, but . in qctively‘éreating and dmplementing them. An example Is

the Illinois Fire Protectioﬁ Persannel Standards Commission, which bears

that responqibility within mﬂnicipalities and districts.‘.

-l ;@oving to material reSOurces, I wOuld like to categorize them_gﬁﬂ______—~—

—_— —_— ¥

(i) books that desgribe available curricula or coptain directories and’

]

bibliographieS'which list both human and material resouriies; instructionﬁ}”

materials, and media; and (2) data bases which are rich in sources for

]

Some useful Books that you might want to explore aré the °
¥ - ‘ ‘ Tt s

A National Annbfated Bihliograggy of Curriculum Materiais in . Foe
e Vocatlonal and Career Educatlon. Sprlngfield iL: Division of ; *
Vocatlonal and Technleal Education, 1974 ) _‘ e t -

'Jindra Kulich, Aduit-Education in Cpntinental Europg: An U

o ¥

Anngtated Bibliography of- English Lang gg Materials, l9&5-l969

(ERIC document number ED 05? 321,

v

” 'Jindra Kulich Adult Education in Contlnental Europe’h An

Annotate&\Blbliog:_phy_gﬁ English Language Materlals, 1910-1974

-

%

. /__/‘
Torontou: F ternational Council of Adult Fducation, 1975

[

e
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.the ERIC system and can be obrained through an ERIC search. ?@f’those of

e L v L . . . oL, -8~ ) | .

A . ) - . ' -

Johh-Ohliger ;nd David Gueulette. Media and Adult-LeatningE A

o Bib11ography with Abstracts, Annotationsl_and QuOtations.- New

York:, Garland Publlshlng Co., 19?5.“
\
Stanley M. Grabowski and Ann C.. Glenn. Direczory of Resources in

Adult Educatlons DeKalb IL&lﬂOls.a ERIC Clearlnghouse 1n Cdreer

Education, 1974, ° . e
[ . . < i
Marilyn Schreiber. Dlrec:ory of’ Vocattonal Information Resources
. e . ~. e

# in_the United States. DeKalb, Illinqis: ERIC Clearinghouse in

a Lo
S

Career Education, 1975. : - . .
. With refcrence to data bases, I will, as I mquigyedfeailiér, be-
. s o ,

" dischgsing ERIC “in some detail. Other dafa bases which you should be

-

Eahiliéii?ith are reported in the Sutvey of ERIC Data Base Search Services.
. ' .t B % . . —
In this document, you will find listed a number'oﬁ data bases that would
assist you in specific areas of curriculum development, like the AIM/ARM

-
e

- file and the wdatignal Technical Information Serv%&e file. .incident*lly,gq

-

the educational materials contained in both files have been placed‘iq

. you -interested in health sciehce edhcatidn;-there are both _MEDLARS and. -

" MEDLINE. And, of course{ we have DATRIX I1, which-as a computerlzed service ., _

.. avajlable from University Mlcrofllms. On ghe international Scene, UNESCO =

has developed.a data base. oo me—
' : ' } ]
Sources for Curriculum Development - “ S

. . . & . . - ‘
‘Through searches of the data base resources, we gdin -access to the

* names- of 1ndiv1duals, institutinns, agencies, and other arganlaations which

M‘—-
are creating curricdulum materials; I am sure that all of you dre aCQuainLed

_with the excellent work being done ‘at the‘Center,for Vocational‘Education' ST
. ~ ., . . ) . . . . L 5. -
n %\\ . . . “ 1 . *
.\:' g -

e T S

L




o’l . - - ) . * ) L2 - . '. { . ' v -9"‘ ,I B
“_‘ : - Y . - . - ) . . TR .. ) T
e . ' A . . ; e ) : .
S ‘at Ohio State University. Another' means by which you'could locate spurces,
t ’ : ' : i ‘
is through the National Network for Curriculum Co-ordination in Vocational

. - » - 'i'
.o e . ©. , s . L -t .
chen .ot o+ and Téchnicél-Education.‘ This nptwork has been set up for the national-

. _sharing of curriculum marerials. Other important sources of information

" are found in°professional associations' such as the American Vocational -
. S : 5§ . . . :
Association, the Adult Education Asspciation of the U.S5.A., the Natiocnal
. ".§ - . :

« University Extension Association, aud the American Society for Training

# .

-

and Deveidpmenf. A particular benefit thdtr ASTD provides to its member-,

. : o . : . N - &
ship is a manual to assist people in thé design of a learnirg activity. - -

» . b

o . Another source is founa-in_the profegsional journals which, in educgtion,
T - e C . '

. . M " ¥ ‘.“ . io-
are reported “n LWo resource systems <- the Educazicﬁﬁi Index and th '

Curren~_index rvo Journals in Eaucatiqn. The latigr forms part of. the

- -~

F

Y ERT* date base, - T

b ., . Cre

ERIC. _ :
— —//“‘-. . ) . ¢ i a
. T To conclude my remarks, I would like to explain how you could D

utilize theéﬁRiC‘ClPariﬁghouse in Career E@ucatien (ERIC/CIdE). éirsg, let
" me give you gilittle backggouﬁ&i~flg;is che of a nationwide network of
siﬁtéen élearinghouses ﬁhich,focus on difééreht areas in the Bréad field of
» education. As a part of this‘networkg ERIC/CICE céﬁ place at your diéposal a
vast-ar;hy of knéwledée tha reﬁreSents.qhe accumulateé-wisddm and ekperienée
of others who ha%g fQCed problems similar to yours. The-a;talbase, as it is
called, conmsists of 250,000 40cuments which T will'ﬂescribe,later;_ The

-

©t. ., task.of ERIC/CICE is tﬁ-evaluate, abstract, and index documents that relate

o

'to-tbpics in technical-vocational education, as-well as in career education
- and .adult and coutinuing education. The abstraéts, or summar les, of the documents
permib you to judge, quickly and easily, whether a givén document would be

: . 5
useful to.you, : . : : o ’ N

. lfl o
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not a formidable one, especially if it is thoupht of as a series of steps. T,

¥

S - : .
. \\ can move directly,to Step 2, "Iéentify the Factors. ) C T o

14

1. Define the Syblect ’ . Y - “

preliminary stage, they seem very broad, tentative, overlapping, or even

clumsy.

. ¢olleagues, friends, university professoys, librarians, etcs:, especially '’

'always pore than willing to help you.

o ’ oL . . . ? . - . -
) - - % - . h . - . -10"" )

r - R ' )

-

o

= . Let, us now proceed to examine what is involved in an ERIC search.
. o . . o
licre, I propose ro discuss the_more_soph13t1cated~uomputer séarch, not . .
' ' . ' T, . o } s ) oo
. s - . i . . :
the manual one, and to use examples from the general field of adult - '
. ",

education. L am sure that you could easily transform these into examples

from adult vodatidnal educatrion. Incidentally, the search procedure is , |

[ . LU . w3

=Y

The 5ub3ect that is to be the focws oﬁ an ERIC search must be defined

as precisely as possible, ifathe search is to be truly producﬁ&ve.- The

" f '“. ‘}
first step, "Define the Subject," is useful where a persgn is interested in a
Syt e * -

a
*

of 1n§uff’icie\nt knowledge) about the Specific %ofmation he seeks. (Crn;‘ &:},

the other hand, -th person who knows exactlx‘what he ‘Wants trom ERIC/CICE" by

< (a) Think about the SubiﬁFt°- "Ponder 1ts nature and scope, the

1 . . .
imporvtant concepts imvolved, its relation to other subjects or fields, etc.

¥

Try to fotmulate! questions or statements tincludjtg’ hypotheses) vou wish
. ‘:'l 7’ . . . N
to pursue. Wrire down all theJideas:yoq,can thin

. - . N

of, 1ven‘if, at this

¢
a ' " o - Al

(b -Télk about the snbject-and.yoﬁr stateﬁeﬁts or questions with o

E:}

LY

persons who have an interest in or a kfowledge of the subject. Sugh

conversations will often help you to clarif& your thinking, give you new

1nsigh£s;'or suggest new avenues of inquiry. The staff of ERIC/CICE are i.fﬁ,?“
) I . . ) . tr . h "".'r'.-.,'.-'."-_.-.‘,. '~ ! '
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{¢). At this stage, you should refine your questions or statements to

make then as precise as possible; they should state exactly what you want to

. . © know. Be alert to vague language, ambiguities, or irrtlevant ideas that

L

méy have crept in, Addreséing“yburself to such questions as.these m;gﬁt

o,

assist you! : \\ : : - . . ®
; . : In which aréa of adult éﬁycatibn am I interested? L
_ What information is,altea&k_known and/or available?\ . -
: " Should I set a ﬁimellimit on the information zought, i.e., last year,

the previous seven years?

-

How willlthe,resulting information be applied, in adminisérgtive

decision-making, in the classroom, for my own professional
-] . . I ' ‘.
growth? :

2. Identify the-Factors :

% ' _Analyze the subject), that is, break it down into its major concepts,

or factors. For example, if you were pursuing the application of the mass

(=)

media to adult basic' education, the obvious factors are "mass me¥a" and .

- . . A

"adult basic educatiqn."

¢ 3. Consult the

-

Thesaurus of ERIC Descriptors -

- . * >

Once you have decided upon your factors, you are ready to use the

resources of ERIC. The first step is to consuit‘the Thesaurus of ERIC °

Descriptors, which s your guide to the system. It consists of more than
I6,OdO descriptors, or sibject heédings, sed to index all documents in all ..

h - o . 4 '

. sixteen ERIC Clearinghouses, not only in ERIC/CICE. This ERIC "language" -

et

O 1s not staticy rather, deseriptors are addéd to take care of new concepts
. «as they’ emerge from ngw'documenQ§ entering the system. All documents.are
e - . . . e

- I

assipned several descriptors, beginning with major {starred) ones which ;

reven! the econcepts Feeedving special emphasis in the docnaents.  The aim

.=
s
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of this procedure is to index each one as specifically as possible, so that

it can be easily retrieved.

In consulring the Thesaurus, you should match the factor (and any

riptors that

\

"hidden" components) relating to ypur subject With the ERIC desc

scem most relevant; some will be more helpful to you than others. This

<

process is somctimes referied to as "translating" your subject into ERIC

-language. The purpose is to help you select descriﬁtors that will lead

you quickly_and efficiently to the information you réquire. To return to

the factors '"mass media" and "adult basic education,"

it is possible to

break 'mass media' down into "television," 'radio,

newspapers,'' and

"magazines." These are, in faci, ERIC descriptors. In "adult basic

education," certain "hidden'"cumponents are present: ‘"adult literacy,"

"illiterate adults," and so—Calléd “J&saqvantégédagrouﬁs," for whem adult
53 ' ” !

basic educatidn programs are designed. These, .too, are ERIC descriptors.

o 2 -

It is suggested thui you analyze your own subject in the Same‘way ﬁy
writing down all the factors that you can think of, and then the relevant
descriptors., Now, the Gay the system works is that the descriptors you have -

chosen appear as subject headings in the two méjor ERIC resources knocwn as

RIE and CIJE., RIE stands fér' Rgsodrces in Education (formerly Research in

e b L]

£ducation) and CLJE for Current Index to Journals of Education. fogether,

they provide access to more than 250;000_documénts in the total network of

ERIG Clearinghouses. Both RIE and CIJE are publighéd monthly with pumulative

“indexes.

The value of RIE can be seég in’the fact that apprqximately 90 percent

of the collection consists of 200-word abstracts of "fugitive,' or unpublished
o Stracss & P -

. ) o -
documents in many categories: bibliographies, accbunts of new programs,

conference papers, curriculum guides, and many reports on research and

& 4 . f

L
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evaluation in. education. There is also a limited number of copyrighted

books. LEach document is indexed uﬁder an ED numbec and also by subject,

author, and institution. "Identifilers" are used to index concepts, names Of

- persons and places, etc., for which no appropriafg_deSCEIthr exists. The
S, da *

entire tegt of almost every document is available on microfiche in many

libraries, as well as in the Clearinghouses. Paper copies and microfiches of

ERIC documents may be purchased from EEIC_Document Reproduction Service,

P. 0. Box 190, Arlington, Virginia, 22210.

CIJE consists of the tities oé articles'aﬁpéaring in mdre than 750
education journals processed by the various Clearinghouses. Where a"tifle
does not siéfficiently r?P;veEQ-the content of an article, a 'fifty-word
annotatiqn is supélied. As adul; vqaagionai educators, Jyou w%ll be

-

interested to know that ERIC/CICE monitors such publications as Adulg Education,

e Adult Lead.rship, ‘Journal of Business Education, Journal of Contimuing Education

in Nursing, Joirnal of. BExtension, Journal of Home Economics, Man/Societz/

nghﬁulogx,and Tra'ining and Development Journal. Each article in CIJE is
v N - . .
assigned an” EJ number. Descriptprs and identifiers are uged as in RIE. Wo

. microfiche or paper copy is available, e

4. "Conduct an ERIC Computer Search

L= .

-

The model for a computer search (Figure 1) shows that once tie
relevant descriptors have been selected, the user can employ an on-line or

an off-line system. ¢

- ) Mindy thone dactoral dianevan bamg whileh do net appear To BliwesTat Ton
LS TR U Lngeenat ol ave consldered for fneduslon in ERIC/CICE . Mositen '

Chenes whiich make signlfleant contribullons arce dlse cousidercd. \

15 . :
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MANUAL SEARCIE PROCEDURE |

Fipure 1 _ .
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Often, only bne_is avallable. ‘Thé unique feature of aﬁ on-line system is

that the user gives input ‘to the computer in the form of deécriptors

*

_and-receives—inmedTate feedback-=a process Chat Tiedeman has called

¢

ERIC

Aruitoxt provided by Eic:

S . ) 9 '
"reciprocal intéraction," or "mediation," between man and machine.” If the

computer reports a large amount of avallable material, the subject being

searched may be too broad, and the user will normally raspond'by making

the necessary adjustirents. -Coﬂversely, if insufficient material exists,
the subject may be too narrowly defined, or perhaps there is a paucity of

research in that area. Another way that the coﬁputer interacts with the
. ) ' k2 g

user 1s by presenting-tbﬁpletely new aspects of a subjéct or suggestiﬂg ﬁ%w_

lines of inquiry. Thus,”hﬁ“impersoual resource works in a personal way

ER

with a receptive user. Once the computer has printed out-the abstracts, the

user selécts the relevant ones and decides, from reading. them, wheather

the original documents would be helpful. Where the user cannot decide from

the abstracts, he/she obtains either the*miqroficbes or the'paper copies of -

L

the originﬁi.docdments and, if desired, ‘the journal articles from the library.

'w The user of an off-line system experiences a different rﬁfationéhip

.

with the compuﬁer, by virtue of a different apprdach to it. " In an off-line

¥

system, the computer'regeives requests from a number of users at one time.

CRE T

Thes2 requests are combined in a "batch" search. The computer responds
] N .

by printing out all the available abstracts relating to the descriptor
input. Thus, no "peESSnalﬂ relaﬁionship‘exigtsfbetween maﬁ hnq machine.
Achriéhc ind ividual uscrs reccive the abstracts, thcf‘procéed in tﬁc sumc-.
mnner e the waer ol an on=1ine ay;tcm. -

We sl sow beealkc-dnio oue wim D -proep workshops Tor Ui poe pose

A '

L ~
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of developing and implementing an industrial program for a small community.

'/ﬁ To assist you.with the resources needed for this task, 1 have cotiducted five

&

comprehensive ERIC searches in your specific areas of interest, that is,

business and dictributive education, health occupations educdtion, home

economics education, trade and indusirial education, and vocational

. . agriculture. You will find, in your respective meeting rooms, Six copieé-

of the search that relates to y.utr area. Thank you for your attention.

Wz -: -
-, - .
= . . 5 ° . - .
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" *Gale Jensen et al (editors) Adult Education:

- and Self Development.” National Gomputer Conference, 1974.
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